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Academic Year:

2015-2016
Mission Statement: The mission of Santa Ana College is to be a leader and partner in meeting the intellectual, cultural, technological and
workforce development needs of our diverse community. Santa Ana College provides access and equity in a dynamic learning environment
that prepares students for transfer, careers and lifelong intellectual pursuits in a global community.
Vision Themes: 1) Student Achievement 2) Use of Technology 3) Innovation 4) Community 5) Workforce Development 6) Emerging
American Community

Program/Department:

Anthropology, Sociology, and Women's Studies
I. Goals
1. What are the department’s annual goals, currently in progress, as related to the Mission and Strategic Plan Vision Themes of
Santa Ana College? The Santa Ana College Strategic Plan 2014-2016 is a great resource to correlate each annual goal with
respective Vision Theme.
1a. Department Annual Goal:
Our department plans to increase student success and retention by 4% over the next four years. This proposed increase is highly
contingent upon improving our students reading, writing, and critical thinking skills based on the academic standards of our textbooks and
learning objectives. Our courses have no prerequisites which makes it extremely difficult to find a common pedagogy leading to our
proposed increase in success and retention rates.

1a. Strategic Plan Vision Theme: (select one)
1. Student Achievement

1b. Department Annual Goal:
Replace Sandra Wood, Professor of Anthropology, who is retiring in June, 2017.

1b. Strategic Plan Vision Theme: (select one)
1. Student Achievement

1c. Department Annual Goal:
Improve student success by developing discipline specific DLAs focusing on challenging academic vocabulary and concepts. Promote
and encourage the use of The Learning Center tutors, reading and writing DLAs, and enrolling in transferable reading courses (Reading
102 and Reading 150).

1c. Strategic Plan Vision Theme: (select one)
1. Student Achievement

1d. Department Annual Goal:

1d. Strategic Plan Vision Theme: (select one)
1. Student Achievement

2. Has the department achieved, restructured, or eliminated any goals from the prior academic year? Please be sure to access
the prior year Annual Program Review (or APR) reports and explain.
2a. Achieved, Restructured, or Eliminated? (select one)
Achieved

2a. Explain why:
We have partially achieved our goal of increasing students' meta-cognitive awareness of the importance of knowing their own reading
level and introducing them to learning strategies based on the Reading Apprenticeship model. We have consistently found over nearly a
decade that our students are not aware of their own reading levels and the significance of poor academic reading and writing as an
obstacle to their success. Since our previous 2012 PAPR we have made consistent efforts to focus on this obstacle and have student
testimonials supporting the ways student success has improved due our intervention strategies.

2b. Achieved, Restructured, or Eliminated? (select one)
Achieved

2b. Explain why:
We successfully replaced David Dobos with Dr. A.C. Campbell. His presence has improved our enrollment in all sociology courses and
the number of self-reported sociology majors.

2c. Achieved, Restructured, or Eliminated? (select one)
Achieved

2c. Explain why:
Completed an upper division medical sociology course (Health, Illness and Healing) as part of the B.S. Degree in Occupational Studies.

3. What new department goals are planned for the future? (Departments may want to reference the Santa Ana College
Educational Master Plan, the Santa Ana College Facilities Master Plan, the Student Success & Support Program report, and the
Student Equity Plan when considering their new goals.)
3a. New Goal:
Develop new curriculum in all three of our distinct department disciplines to align with introductory course offerings of other local
community colleges.
For example: Sociology of Race, Ethnicity, and Gender
Sociology of Religion and Society
Anthropology: Primate Behavior
Anthropology: Visual Anthropology
We are also exploring developing two interdisciplinary degrees: 1) Global Studies, and 2) Peace and Justice Studies.

3a. Strategic Plan Vision Theme: (select one)
1. Student Achievement

3b. New Goal:
Redesign and update the Women's Studies Program in collaboration with new full-time W.S./Sociology faculty at SCC. This will include:
1) renaming/redesigning the program to reflect contemporary approaches to the discipline ; 2) redesigning the current Women's Studies
courses; and 3) adding new courses to the program.

3b. Strategic Plan Vision Theme: (select one)
3. Innovation

3c. New Goal:
Explore inclusion of Anthropology in the campus STEM program. Both Biological Anthropology and Archaeology offer students
opportunities to integrate STEM related activities and studies into their academic experience.

3c. Strategic Plan Vision Theme: (select one)
1. Student Achievement

II. Learning Outcomes
Faculty members are responsible for recording all institutional, program, and course-level student learning outcomes assessment plans
and results through APR. Please refer to those assessment reports and respond to the prompts below, providing an analysis of these
results.
4. How has your department used assessment of SLOs, PLOs, and ILOs to initiate program improvement (i.e., curriculum
updates or changes, delivery of content/services, and/or the development of new department goals) since the last program
review cycle? How have these changes positively impacted student learning and achievement?
Over the past four years the Department of Anthropology, Sociology, and Women's Studies has been working on developing meaningful
tools for assessment that will benefit both students and instructors. Through a regular cycle of assessing SLO's each semester, PLO's
each year, and mapping that onto ILO data we have gained a glimpse into some aspects of our student and program success. While the
numbers provide a partial picture there is a large component that is not revealed through quantifiable data alone.
The department has used the data to make several changes and adjustments.
1. We have started developing Directed Learning Activities for some courses at the learning center and intend to develop more that will
address basic deficiencies in reading comprehension, test taking strategies, writing short answer responses, essays, MLA/APA format,
note taking strategies, academic literacy challenges, and metacognitive awareness that will assist students in successful completion of
transfer level courses.
2. Established tutors for the majority of our content area courses. Direct improvement on exams was observed in students who took
advantage of tutoring for Anthropology 101: Introduction to Physical Anthropology according to the SEAT tool.
3. Improved our laboratory collection by adding additional specimens to our collection that reflect some of the most recent fossil and
primate discoveries. This allows students to receive the highest quality laboratory instruction available by analyzing real world material.
4. Improved the amount of time our laboratory assistant is available to help students to 19 hours per week. By having our laboratory
available for additional hours we were able to add a fourth section of the physical anthropology lab to help meet excess student demand.
5. Incorporated meta-cognitive and literacy skills into content area classes through practices like OnCourse, Strengths Quest, and
Reading Apprenticeship.
6. Increased our department participation in the Honor's Contract Option, allowing more students to complete their Honor's Program
requirements in a more timely fashion.

5. Based on SLO, PLO, and ILO results, what additional needs have been identified through the department’s Resource
Allocation Request or RAR budget process? Please refer to the prior RAR submissions, commenting on whether an identified
need was funded (through any source) or not, and if funded, the impact it has had on student learning.
Equipment/ Instructional Supplies:
Update media system in D-401 (Anthropology Laboratory) to be consistent with those installed during Dunlap Hall renovation. Our media
system is over ten years old. Instillation of Apple TV device to allow iPad and other Apple devices to be mirrored to classroom projector
without tethering. The current media system impedes interaction between students and instructors.
Add new laboratory specimens and materials to improve our existing collection, which is considered one of the best of the community
colleges in Southern California.
Improve our media collections in all 3 disciplines in order to reflect new discoveries and updated research and social trends.
Replace D-401 file cabinets with a storage rack to house lab materials.
Facilities:

Replace tables and chairs in the Anthropology Lab (D-401).
Renovate D-401-1 to house a department library, storage space for laboratory materials, and provide space for student/faculty interaction.

Non-Faculty Personnel:
Maintain lab assistant as a line item in the budget to facilitate student learning and success in Anthropology 101L. We teach 4 labs each
semester, meeting 3 hours per week with students ranging from 32-38 per lab. The details required for students to be successful in this
lab class require more one-on-one attention than an instructor can provide.

Technology:
Update media system in D-401 (Anthropology Laboratory) to be consistent with those installed during Dunlap Hall renovation. Our media
system is over ten years old. Instillation of Apple TV device to allow iPad and other Apple devices to be mirrored to classroom projector
without tethering.

Other:
Conference funding is an essential component of Professional Development and maintaining connections to the changes in our three
overlapping, yet distinct department disciplines.

6. The Accreditation 2014 Standards require departments to disaggregate and analyze program learning outcomes and
achievement data for subpopulations (e.g., ethnicity, age, daytime/evening student, full-time/part-time, gender, disability,
etc.) of students (Standard I.B.6). Using the disaggregated PLO data provided from the Office of Institutional Effectiveness,
has the department identified any performance gaps in these subpopulations of students served? If so, what steps is the
department taking to mitigate those gaps?
Through analysis of disaggregated PLO data we have not identified any particular subpopulations of students who are not being equally
serviced through our three disciplinary programs. While a semester to semester comparison reflects what may appear to be an
occasional equity performance issue, the majority of these are a result disproportionately small population numbers or fluctuations in
success. Performance data (derived from SEAT) suggests that students are being served across the equity continuum in line with larger
institutional data trends.
In close examination of data trends among our 3 programs in relation to equity and program influence we do see some areas that may be
worth exploring further to study their impact. These include for instance lower success rates by people who have participated in basic
skills compared to those who haven't; however the data only tells one snapshot of the story. The larger question would be how has over
all academic success and growth improved for those students involved in basic skills? Extensive disaggregation of the data by the
research department would allow faculty to become aware of potential equity issues and more clearly analyze and evaluate the data
provided by SEAT. To be frank, we have spent numerous hours browsing the SEAT data and there is a staggering amount of information
which could be evaluated more effectively if it were previously correlated/analyzed by the research department in collaboration with our
faculty. While there is clearly vitally important data available from the Student Equity Action Tool, understanding the relationship among so
many variables requires at least some analysis at the Research Department level prior to final faculty interpretation and evaluation.
Descriptive statistics on their own provide important foundational data however, they do not EXPLAIN that data. We have suggested for
years that classroom level research, along with individual and group interviews, are required to attach meaning to the descriptive data.
For example, we know from direct observation and college data that males are typically more successful in spring compared to fall and
female students are more successful in fall semesters compared to spring: the question is WHY? When we compare male to female
subpopulations, males are more successful in spring semesters, whereas females are more successful in fall semesters. Once again, the
question is why?
The Department of Anthropology, Sociology, and Women's Studies has one full time faculty member and one part time faculty member
serving on the Equity committee. Our three disciplines, by nature of their content, address issues of equity on levels ranging from gender,
ethnicity, and socio-economics on a regular basis in the classroom. Being particularly sensitive to the needs of historically disadvantaged

III. Data/Trends
7. What research has the department conducted when formulating, restructuring, and/or eliminating its goals? Please refer
to the Reports Directory and Program Review Resources sites for an updated listing of recently conducted research reports.
You may also include other resources (e.g., department research, external articles) obtained by your department. Any
specific references to a particular report should be cited when answering this prompt.
Evaluation of available resources has allowed us to compare fluctuation in FTES as well as success rates. These data have have
informed our decision making process in regard to program expansion, course offering modification, and implications for additional faculty.
In terms of trends in FTES and success rates by discipline:
1) Over the past four years anthropology FTES has fluctuated from a low in 2012/13 to a peak in 2013/14, stabilizing the past two
academic years to an average of 65.5 FTES per semester. FTES generation is higher in spring semesters in comparison to fall
semesters. Anthropology 100 and 101 account for approximately 70% of our FTES generation, supporting our decision to offer more
sections of those courses. Success rates in anthropology range from a low of 62.09% in spring, 2013 to a high of 70.85 in fall, 2015 with
an average of 66.05% over the 4 year report cycle.
2) The overall trend in Sociology FTES has been gradually increasing with a 10 FTES improvement in Fall, 2015 compared to Fall, 2014.
We do observe that fall FTES is consistently higher than spring, which is the opposite of anthropology. The average FTES for fall
semesters is 66.2 FTES and in spring semesters 54.7 FTES. Sociology 100 generates approximately 66% of that programs FTES.
Sociology success rates range from a low of 53.58% in fall, 2012 to a high of 77.84% in spring of 2016. The 4 year report average for
sociology student success is 68.67. Student enrollment and success rates have increased since hiring Dr. A.C. Campbell as our only
full-time sociologist, once again demonstrating the importance of the presence of full-time faculty to develop and grow a program.
3) Women's Studies generates considerably less FTES than our other two programs because we have no full-time faculty member and
currently only offer two different courses. The fall FTES is higher and more stable with an average of 8.3. Spring fluctuates from a high
9.46 FTES in 2013 to low of 6.34 in 2015. Student success rates range from a low of 50.65 percent in fall, 2012 to a high of 80.25% in
fall, 2015. The average Women's Studies success rate is 65.45 %
Since our first PAPR covering 2008-2012 the college has asked each department to reduce the number of ILOs from 7 to the 3 most
relevant to each department. Accordingly, our department has focused on Communication Skills, Thinking and Reasoning, and Diversity
Please review your department portfolio data, provided by the Office of Institutional Effectiveness, as well as newly available Student
from 2012-2016. We have utilized the following process: 1) in the fall of each year we assess the standard institutional ILO with course
Equity Action Tool or SEAT data, for the prompts below.
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A changing focus of issues related to the impact of gender studies suggests renaming the program to Women and Gender Studies would
be an appropriate course of action based on national trends. Adding Gender Studies to the program and course titles would possibly
have an impact on the current imbalance in enrollment we observe in our current Women's Studies courses, which typically have
disproportionate female enrollments. Access to self-selected gender identity data would also provide greater insights into whether or not
issues of sex, sexuality, and gender affect student success and in which courses.

9. Describe any observed trends (including growth/decline) as related to the various key indicators (e.g., FTES generated
and productivity, success and retention rates compared to the College’s institution set-standards, degrees and certificates
awarded by your department). Based on the above trend data analysis, what are the strengths of your department? What
improvements are needed, and how do these perceived improvements correlate with SLOs assessment (based on questions
#4, 5, and 6 above)?
Our observed trends have been reported in previous sections.

Strengths of our department:
1. We are an equity minded department by virtue of the history and philosophical foundations of our 3 disciplines.
2. We are aware of the influence of historical and contemporary factors impeding our student success such as class, ethnicity, familial
responsibilities, first generation college students, academic literacy, etc.
3. As a multidisciplinary department we are much more inclined toward cross-disciplinary collaboration and we have consistently
participated in diverse professional development opportunities related to improving our pedagogy and student success.
Improvements needed:
1. Increase opportunities for incorporating academic reading and writing across our department and the curriculum.
2. Increase DLA opportunities across our course offerings at the Learning Center so students can fill in gaps or improve academic skills
that may be developing or at a pre-collegiate level.
3. The majority of our courses do not have prerequisites. Our department research shows that we have students whose reading levels
can range from 7th-12th grade plus in the same classroom. Our department research consistently shows that students are not aware of
their reading levels, do not understand the difference between basic literacy and academic literacy, and are very surprised that we even
ask them if they know their own reading level or why it matters.

IV. Curriculum and Pedagogy
10. Describe any substantial changes made to the curriculum (e.g., new courses/degrees, course deletions, distance
education additions) as well as any pedagogical innovation (e.g., learning communities, contextualized learning,
supplemental instruction, technological) designed to support student learning, based on outcomes and data analyses.
Curriculum:
1. Our department is in the process of updating the Sociology AD-T which was approved in 2011.
2. The Anthropology AD-T was approved at the local level on Nov. 18th, 2013 and the state level on Dec. 10th, 2014.
3. We revised and updated all anthropology courses via the quadrennial review process in Fall, 2016.
4. All sociology courses will be revised and updated during Spring, 2017.
5. We deleted Anth. 107 due restricted funding for electives. We plan to reinstate in the future.
6. We deleted Anth 106 and 206 in 2013 due to the completion of the Irvine Ranch Charrette.
7. Design a new Honor's course: Anthropology 101H.
8. We completed a new course (Health, Illness, and Healing) as part of the B.S. Degree in Occupational Studies.
9. Sociology 100,112 and Anthropology 100 are included in the Pathways Liberal Arts Degree.
10. We are collaborating with full-time Women's Studies faculty from SCC to rename the program and redesign the curriculum which will
be completed in spring, 2017.
Pedagogical Innovation:
1. We are currently designing DLAs for courses in our 3 department disciplines.
2. Increasing student utilization of The Learning Center for tutoring services, including training our discipline tutors in our specific
classroom pedagogy.
3. Reinforce and integrate the 3 dimensions of learning (cognitive, metacognitive, and affective) into daily critical classroom routines.

11. How have academic and student support services enhanced student learning within your department?

The SEAT data verifies that the more time students spend in the Learning Center the more likely they are to be successful in terms of
both retention and grades. The learning center offers a number of opportunities for enhancing student learning from disciplines outside of
our department (such as reading, writing, and study skills) which contribute to academic success in content area courses. Students can
also take advantage of the tutoring opportunities, mini-workshops, and DLA's.
It is vitally important to us to include the contributions of the Reading Department and their faculty who have assisted us in our own growth
and development in terms of academic literacy skills. They have provided our students with reading assessment, counseling, and reading
strategies. Our students report that these efforts have changed their view of reading and empowered them as learners.

V. External
12. What are the opinions of key stakeholders (e.g., students, transfer institutions, employers, advisory boards) of the
department’s quality, indicating the method of analysis used (e.g., student survey results available from the RSCCD
Research Office)? What are emerging trends in related industries that the department should consider as part of its
student success efforts (where applicable)? Please also summarize arrangements/collaborations with other academic
institutions, industry, government, and any other agencies outside the academic community.
All of our courses are transferable and we maintain standards consistent with all matriculating institutions and CID descriptors/objectives.
Returning students report that we have prepared them well for university level expectations. Former SAC graduates who transferred to a
UC reported to us: " I wish had read and written more before I transferred. The expectations here are far higher than what I experienced
in many (not all) of my SAC classes."

13. If applicable, please describe any mandated, externally imposed regulations or external reviews (accreditations or
standards) of your program that have implications for program planning and review.
Not applicable

14. What grants has the program been involved with? How has this changed the program?
The awarding of the Bachelors of Science Degree in Occupational Therapy to Santa Ana College has caused the Department of
Anthropology, Sociology, and Women's Studies to develop an upper division course in Medical Sociology as part of the degree
requirements.
Our previous involvement and commitment to the Basic Skills Initiative work since 2007 and our successful Faculty Inquiry Grant (FIN) on
Generation 1.5 students has continued to inform and shape our Department teaching philosophy and service to students. Although this
grant was included initially in our previous PAPR, the results of our research and the significance of Generation 1.5 students in the CCC
system is becoming a focus of equity research.

Dr. AC Campbell participated as a 2014 Kaleidoscope Faculty Fellow 2014-2015 whose purpose was to enhance and build the Open
Educational Resources in their disciplines.

VI. Conclusions
15. Based on the department’s comprehensive analyses, what changes are needed overall to enhance student success and
achievement? What issues have emerged that may require interdisciplinary dialogue and possible inclusion in overall
college planning?
The Department of Anthropology, Sociology, and Women's Studies, in partnership with the Division of Humanities and Social Sciences,
have been and continue to be vocal advocates of courses and curriculum institution-wide which emphasize improving academic reading,
writing, and critical thinking for our students. "When students have difficulty reading and understanding subject area texts, they hit a
'literacy ceiling' that limits what they can achieve both in the classroom and in their lives outside of school." (pg. 5 in Reading for
Understanding.)
"Reading allows every citizen of this nation and the world to assume civic responsibility. We cannot be proper stewards of our
environment, caring for self and the world, without the ability to read. Teachers in every educational setting are the individuals who bear
the greatest ethical and political responsibility for promoting the power of reading. For unlike other citizens it is an aspect of our job to
promote learning. And there is no book learning without literacy. Students who lack basic reading skill cannot learn to their full capacity.'
(pg. 132 in Teaching Critical Thinking).
The above statements reiterate what we have argued passionately and consistently for over two decades: improving students' academic
literacy and critical thinking skills translates into not only student success, but improved quality of lives. Accomplishing this "...requires
interdisciplinary dialogue and inclusion in overall college planning."
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